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Introduction 

Many young people in Europe belong to vulnerable groups and have fewer options for active 

involvement in the community or society they live. These young people with fewer opportunities can 

suffer for many reasons – they can be physically, mentally, socially or geographically disadvantaged, 

often unemployed, they can suffer a social exclusion, and have no or fewer opportunities to enter             

the labour market. They can feel useless by seeing only a narrow life perspective, can have low               

self-confidence, and no potential for self-development.  

 

On the other side, there are volunteer organizations who fight with volunteer management                        

and retention and don´t realize there are groups of young people who can get involved in volunteering 

and contribute to the community. There are fears on the side of vulnerable young people to be 

volunteers as well as prejudices, environmental and management obstacles, even unconscious, on the 

side of a volunteer organization for managing the vulnerable volunteers. 

 

This training will provide you with the expertise of volunteer management of young people with fewer 

opportunities and identify the risks, challenges, and readiness of the organizations for involving young 

volunteers with fewer opportunities. 

 

Training objectives 

- Identify the young vulnerable groups in the community  

- Identify prejudices and myths about the target groups  

- Describe the target groups - challenges, issues and everyday life of unemployed young people, 

young people with physical handicaps, and young people with psychological challenges 

- Identify the rules and principles of effective communication towards the target groups 

- Identify the possible sources of conflict and difficulties when working with volunteers from 

vulnerable groups 

- Describe the possibilities for preventing and solving the conflicts with the target groups  

- Identify the organisation´s strength and opportunities for volunteer management of vulnerable 

youth  

- Identify the organisation´s benefits of involving young people from vulnerable groups 

- Identify the readiness of organizations to work with vulnerable young volunteers from identified 

target groups  

- Identify the specifics of volunteer management of the target groups 

- Identify the suitable volunteer positions for the target groups 

- Identify an action plan for involvement of young vulnerable groups into volunteering 
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Training units and learning outcomes 

 

Module/Unit:  Time  

Learning Outcomes  

After the completing of the module/unit a 

volunteer coordinator should be able to:  

Volunteering, volunteer management 

and the vulnerable group´s 

identification  

90 

minutes  

(2 hours) 

- Explain the definition of volunteering  

- Identify steps of volunteer management  

- Identify the target groups in the 

community  

- Identify his/her expectations, prejudices 

and views on a particular target group 

Unemployed youth, young people with 

disabilities, and young people with 

psychological issues 

 

Description, Everyday life, Prejudices, 

Myths, and Effective Communication 

with the Target Groups 

135 

minutes  

(3 hours) 

- Describe the target groups - challenges, 

issues and everyday life  

- Identify prejudices and myths about         

the target groups  

- Identify the rules and principles                  

of effective communication towards            

the target groups 

Sources of conflicts and difficulties   
45 min. 

(1 hour)  

- Identify the possible sources of conflict 

and difficulties when working with 

volunteers from vulnerable groups  

- Describe the possibilities for preventing 

and solving the conflicts with the target 

groups  

Readiness of organisations for volunteer 

management of vulnerable youth 

45 min.  

(1 hour) 

- Identify the organisation´s strength          

and opportunities for volunteer 

management of vulnerable youth  

- Identify the organisation´s benefits            

of involving young people from         

vulnerable groups 

Volunteer management of vulnerable 

youth and training evaluation  

135 min. 

(3 hours) 

- Identify the specifics of volunteer 

management of the target groups 

- Identify the suitable volunteer positions 

for the target groups  

 

Analyses of the organisation´s readiness 

for involvement of vulnerable young 

people into volunteering and action 

plan for involvement of this target 

group into volunteering 

 

225 

minutes 

(5 hours)  

- Prepare an analysis of your organisation´s 

readiness for the involvement of 

vulnerable young people into volunteering 

and an action plan for involvement of this 

target group into volunteering  
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Unit 1 - VoluŶteeƌiŶg, VoluŶteeƌ MaŶageŵeŶt, aŶd the VulŶeƌaďle Gƌoup͛s IdeŶtifiĐatioŶ 

         90 minutes 

Main activities - Introduction; Trainers and Group Presentation; Clarifying the concept                    

of Volunteering and revising the Volunteer Management steps; Experiential application;     

Identifying vulnerable groups and reasons why they are vulnerable. 

 

Introduction Brief introduction of the topic 

Trainers and Group 

Presentation 

 

Introductions of the trainers and participants. 

Each trainer will present him/herself in few minutes, pointing out 

significant milestones in his/her career, especially about the topic 

of the training. Afterward, each participant is invited to tell his/her 

name, the organization/institution represented and their role in it. 

Aim - Present general professional information about the trainers and the participants involved. 

 

Expectations and 

Objectives of the day 

 

Participants will shortly present their expectations of the training. 

The trainer will briefly present the training objectives. 

Aim: Introduce the training objectives to the participants. 

 

Handout 1 – Training objectives 

- Identify the young vulnerable groups in the community  

- Identify prejudices and myths about the target groups  

- Describe the target groups - challenges, issues and everyday life of unemployed young people, 

young people with physical handicaps, and young people with psychological challenges 

- Identify the rules and principles of effective communication towards the target groups 

- Identify the possible sources of conflict and difficulties when working with volunteers from 

vulnerable groups 

- Describe the possibilities for preventing and solving the conflicts with the target groups  

- Identify the organisation´s strength and opportunities for volunteer management of vulnerable 

youth  

- Identify the organisation´s benefits of involving young people from vulnerable groups 

- Identify the readiness of organizations to work with vulnerable young volunteers from identified 

target groups  

- Identify the specifics of volunteer management of the target groups 

- Identify the suitable volunteer positions for the target groups 
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Clarifying the 

concept of 

volunteering and 

revising the 

volunteer 

management steps 

 

As an introduction to the topic, the trainers will initiate the discussion        

on what is volunteering, what are its key features. Based the answers 

received from the participants the trainers will underline the following 

elements: 

- activity based on personal initiative (voluntary basis/free will) 

- activity without involving any financial remuneration  

- activity for the benefit of the community 

The trainers will give some examples of activities in which only two out         

of the three most important criteria are respected, underlining the 

importance of each single characteristic. Afterward, together with           

the participants, the trainer will rewind the nine basic steps                          

in ͞Volunteer Management,͟ ŵakiŶg suƌe that eǀeƌǇoŶe has a ĐoŵŵoŶ 
general understanding on volunteer management aspects. 

Aim: AgƌeeiŶg oŶ a geŶeƌal defiŶitioŶ of ͞ǀoluŶteeƌiŶg,͟ poiŶtiŶg out its ŵaiŶ ĐhaƌaĐteƌistiĐ          

and rewind the Volunteer Management steps 

 

Handout 2 - Volunteer Management Steps 

1. Preparation of the organization 

2. Recruitment of the volunteers 

3. Selection of the volunteers 

4. Orientation and training  

5. Supervision of volunteers  

6. Motivating the volunteers 

7. Recognizing the volunteers 

8. Monitoring the volunteer activity 

9. Evaluating the volunteers and the volunteering program 

 

Experiential 

application 1 

In(Equality)Street  

 

Each participant receives a note in which he has the description of one 

person representing a vulnerable group. Participants are asked to try to 

imagine how the life of this person looks like and to get in their role. 

The group is asked to align in one row.  

The trainer starts reading a set of affirmations. The persons for which  

the affirmations are true (having in mind their new role) are asked to 

make one step ahead for each affirmation. 

The gaps between the participants will appear. 

Aim: Deǀelop paƌtiĐipaŶts͛ seŶsitiǀitǇ aďout the ĐhalleŶges faĐed ďǇ Ǉouth ĐoŵiŶg fƌoŵ ǀaƌious 
vulnerable groups. Create the setting for the participants to put themselves in the shoes               

of persons confronted with different challenges. 
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Debrief: It will be focused on taking over the perspective of a person coming from a vulnerable 

group, for the participants to become more aware of the specific situations that these groups are 

confronted with in their daily life. 

The debrief process will be facilitated by the trainers, using the ORID focused conversation 

method, and will follow four stages, about the addressed questions. 

1. Objective questions 

- What did we just do? What was the task? What has happened after reading the 

affirmations? When did you do steps forward? When were you stopped in the same place? 

2. Reflective questions 

- Do you think the presented stories could be real? How did you feel in your role?            

How did you feel being ahead/left in the back?                                                                        

What was your high/low point during the experience? 

Interpretive questions 

- What was the most meaningful aspect of this experience? What can you conclude from 

this experience? Did you learn anything new about yourself in this experience?                   

Did you learn anything new about the group?  

3. Decisional questions 

- Is there something you have learned in this experience that you will take with you further? 

What will you do differently as a result of this experience? 

 

 

Handout 3 – 4 In(Equality)street 

In(Equality)street roles - 3 

1. You are 29 years old, and you are in jail for the felony of theft repeatedly committed (telephones, 

bicycles). Your father is an alcoholic, and you have not gone to school since you were 13 years-old.            

You do not have any qualification, and you have not finished school. When you come out of prison, 

you would like to get a job and have a place of your own. 

2. You are 22 years old; you are living in a placement center. Your parents died in the civil war. People 

say you look like you were 14 years-old. Sometimes you do not understand some things: how trains 

are functioning, how to use mobile phones, but you are in love with a colleague from the center            

and you are happy with her. You create wooden tables and chairs to save money and get married. 

3. You are 25 years old, and you are a miner; your whole family worked in mining. You are married,  

but you are working far from home most of the time. You had unprotected sex with a prostitute               

and then you discovered that you have AIDS. You did not tell your wife yet. You are afraid she would 

be sick too. 

4. You are 29 years old, and you are a qualified physics teacher at a high school. You are married;                

you have two children, and you live with your wife in a rented apartment. Your wife has a little flower 

shop. You like your job and have many innovative initiatives in your profession. 

5. You are 21 years old, and you use heroin for two years. Your friends use heroin too. It is very hard to 

get the money for heroin. You work for a software company, and you missed a few days because you 

had fun with your friends. You were fired. Your family does not know about your problem and has high 

expectations for you. 
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6. You are a 16 years-old girl, and you have a sister who is 19 years-old. At school you are ordinary,          

but no one is interested in your results, you do not know if you will go to a university. Your parents 

fight often, and they prefer to stay at work more time, so you spent very little time together,                      

as a family. You feel neglected. Your older sister studies at the University and has her life. All the hopes 

of your family are in your sister. 

7. You are 24 years old, and you live with your mother who has Parkinson disease. Your father died two 

years ago in a road accident. Although you try to go regularly to university, you fail to reach to all 

courses. For this reason, you had to repeat one year. Doctors say your mother has no chance to get 

better. 

8. You are 26 years old; you do not have brothers and sisters. You cannot use your legs because you 

had an accident. You live with your mother who does not have enough money to support you in your 

passions. You never find a job. The few people who visit you are extremely busy. You have a few friends 

who just got married. 

9. You are 17 years old girls, and you are a single mother (you have a child). You live with your parents 

who control you and blame you (especially your mother). Your boyfriend left you when he found out 

about the child. You cannot go to school anymore, and your parents do not leave you to work. 

10. You are a 19 years-old young man. You live in a refugee camp for two years; your family remained 

in your home country. You speak three languages fluently. You take care of the animals from the farm 

near to the Camp. You hope your legal situation will be clarified soon and be able to help your family. 

11. You are 28 years old, and you are different. You have schizophrenia, but most of the times you are 

well because you take medication. You are permanently afraid to do a new episode and get back              

to the hospital. The only one who supports you is your sister, who understands your terrible disease. 

People are afraid of you; they consider you a monster. 

12. You are 22 years old, and soon you will graduate the faculty you did not attend so frequently,            

but you always found solutions to pass the exams. Your parents are very wealthy and are influential 

people in the community. You have everything you need, and everyone knows that you did not always 

deserve what you have. Your principle in life is "the end justifies the means." 

13. You are 18 years old. Your parents have promised you to an older man, but you are in love with 

someone else. You know your parents will never accept him. You cannot change your destiny, and this 

marriage means the end of your happiness. Sometimes you think that life has no meaning. You cannot 

trust anyone. You are still going to school, but you cannot concentrate, and things are not going too well.  

14. You are 19 years old, and you are a young prostitute who manages to support yourself. You do not 

like the fact that the "manager" is treating your very ugly and sometimes hits you. Sometimes you can 

afford to go out with your friends in town. For two years you did not contact your family. When you 

were little, you wanted to become a teacher. 

15. You are a 12 years-old boy, and you live with your aunt and her family. Your mother died three years ago, 

and your dad works in Dubai for a long time. He visits you from time to time. Your aunt is always grumpy. 

Your father sends you money occasionally, but your aunt says it is not enough and she does not give you 

enough food always. You miss your father, and you plan to go too in Dubai and when you grow up. 
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(Ine)Quality Street Questions - 4 

1. Do you or does your parent(s) earn more the national average wage? 

2. Do you think you will progress in life without being discriminated against? 

3. Would you feel safe walking home by yourself in the dark at night? 

4. Are you literate – can you read a newspaper and fill in an application form? 

5. I decide everything for my own. 

6. It is easy for me to do my daily tasks. 

7. Is it easy for you to use public transport? 

8. I am a strong support of my family.  

9. I can meet my friends whenever I want. 

10. I can freely express all your religious customs and habits. 

11. I can give up your job in case you do not like it anymore because I will quickly find a new job opportunity. 

12. I can openly talk and with your mother and get her support whenever I need it. 

13. I can go out to the cinema together with my partner. 

14. I can buy a performant phone if I wish to. 

15. I can afford a healthy and sufficient nutrition. 

 

Handout 5 - ORID focused conversation method 

The ORID (Objective, Reflective, Interpretive, Decisional) method is a form of a structured 

conversation led by a facilitator. The method was developed by the Institute for Cultural Affairs as a 

means to analyze facts and feelings, to ask about implications and to make decisions intelligently.         

It is a method of escaping the morass of maniacal meetings. When done by a facilitator with some 

experience in the use of the method, participants are often unaware that they are taking part                   

in a structured conversation. It is as if someone has sat down with the group and started an informal 

discussion. 

A structured process 

Using ORID as a way to structure questions in a process creates a dynamic forward movement 

towards a point of decision. Heƌe͛s hoǁ to use it: 

The facilitator takes the group through a series of questions which lead to a decision-making stage. 

For each of the questions, a scribe writes the most important points on a blackboard. 

STRATEGIC QUESTIONS 

O — Objective Questions 

The O questions identify facts relevant to the topic.  

The key question is: what do we know about this? 

If it is an event or occurrence that is the subject of the ORID, then the group recalls the event                    

and distils facts from it. The facilitator will have to be alert to pull people back from discussing what 

they think about the topic and their feelings about it at this stage — that comes next. All we want 

Ŷoǁ aƌe the faĐts. Beǁaƌe of ĐoŵŵeŶts staƌtiŶg ǁith ͚I thiŶk… ͚, ͚I feel… ͚͛It͛s ŵǇ opiŶioŶ… ͚.What ǁe 
ǁaŶt is stateŵeŶt staƌtiŶg ǁith teƌŵs like ͚I saǁ… ͚, ͚I heaƌd… ͚, ͚I kŶoǁ… ͚, ͚Theƌe is eǀideŶĐe foƌ… ͚, 
͚It͛s oŶ the ƌeĐoƌd that… ͚. These aƌe doĐuŵeŶted ďut Ŷot aŶalǇzed. 
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R — Reflective questions 

The R questions are about how people feel about the topic. They are about subjective perceptions. 

The key issue is: how do we feel about this? 

Feelings might be positive or apprehensive and might be emotional. 

The R questions allow participants to express their gut feelings although these might have no 

objective facts to support them. Nonetheless, they are part of a comprehensive assessment                      

of the topic in question and should not be ignored. Fears and concerns may come to the surface 

during this phase. 

The phase is one of identifying feelings and not of analyzing them. 

I — Interpretive questions 

These questions have to do with meaning.  

The fundamental question of the interpretive stage is this: what does it mean                      

for me/you/the organization etc.? 

The discussion should be based on information derived during the objective and reflective 

questioning. Such a discussion allows the topic to be put into perspective and participants can thus 

explore the impact of the issue on the individual or organization. 

IŶteƌpƌetiǀe ƋuestioŶs ŵight iŶĐlude ͚What if…?͛ ƋuestioŶs as ǁell as ͚What ǁould it ŵeaŶ… ?͛,           
͚What ǁould that do… ?͛ aŶd so oŶ. 

This phase can also be marked as the analytical phase. 

D — Decisional questions 

Based on information coming from the three previous stages of questioning, this is the stage                   

at which a decision is produced.  

The fundamental question at the decisional stage is: What are we going to do? 

The facilitator might set the scene for this critical question by recapping the findings of the previous 

three steps. 

The focus of discussion in the decisional stage concentrates on the future. What would be the best 

course of action? What would be achievable, positive outcomes? What is realistic given the limitation 

of our resources? 
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Alternative 

Experiential 

application  – 

 In(Equality street) 2   

 

 

All participants stand in a row.  

Each participant chooses one paper with the description of his/her role. 

The trainer provides participants with following instruction:           

͞IŵagiŶe Ǉou aƌe iŶ the positioŶ ǁƌitteŶ oŶ Ǉouƌ pieĐe of papeƌ. If Ǉou 
aŶsǁeƌ the ƋuestioŶ I ask ǁith 'Ǉes,' ŵoǀe oŶe step foƌǁaƌd͟. 
 

 

Aim: Deǀelop paƌtiĐipaŶts͛ seŶsitiǀitǇ aďout the ĐhalleŶges faĐed ďǇ Ǉouth ĐoŵiŶg fƌoŵ ǀaƌious 
vulnerable groups. Create the setting for the participants to put themselves in the shoes of persons 

confronted with different challenges. Think about prejudices and perception they feel for people 

with disabilities and real barriers people with disabilities or disadvantages need to fight with in their 

lives and the fact that they are not in the same starting position as the rest of us. Bring them think 

how do participants of helping professions differ in their attitudes – Do they see opportunities     

or rather limits? What is important to see if we want to work with people with disabilities     

or disadvantages?  

 

Debrief:  

1. Divide participants into three groups according to how they were standing and do the following 

analysis in groups. Participants should answer these questions:  

 How do I feel after this exercise? 

 Why am I in this position? What is my role?  

 Question for the group: Why do you think we all ended up in this group and what were     

the roles in other groups?  

 

2. Reflection for the whole group: 

 How did I feel in this particular group? 

 What was my role in this group?  

 Why did we end up in this group?  

Reflection can be focused on these three levels: 

- prejudices and perception they feel for people with disabilities  

- real barriers people with disabilities or disadvantages need to fight within their lives     

and the fact that they are not in the same starting position as the rest of us 

- How do participants helping professions differ in their attitudes – Do they see opportunities 

or rather limits? What is important to see if we want to work with people with disabilities 

or disadvantages?  
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Handout 6 – 7 In(Equality)street 2 

In(Equality)street roles - 6 

19 years old prostitute 

25 years old migrant 

30 years old doctor undergoing treatment for depression at a psychiatric ward  

28 years old single mother of two children with hepatitis  

29 years old nurse infected with HIV 

30 years old gay with a job in an administrative 

24 years old unemployed Roma 

19 years old woman in a wheelchair 

30 years old homeless man 

18 years old active user of marihuana 

25 years old former user of crystal meth 

21 years old blind university student 

15 years old Roma living in a separated Roma settlement  

22 years old man abstinent 

18 years old student who attempted to commit a suicide 

27 years old man with an intellectual disability 

22 years old orphan who lived in an orphanage for all his life 

16 years old student of a secondary school  

23 years old unemployed graduate of a high school who never worked 

 

(Ine)Quality Street Questions - 7 

1. I can donate my blood 

2. I can run for a Member of Parliament  

3. I can visit local indoor swimming pool 

4. I can become a teacher 

5. I can kiss my partner publicly 

6. I can get a housing loan 

7. I can get a driving license 

8. I can have children 

9. I can travel abroad alone 

10. I can go shopping to a shopping mall 

11. I can participate in the European Volunteer Service 

12. I can visit my family 

13. I can meet my friends whenever I want 

14. I can buy nutritious and healthy food 

15. I can freely express my opinion on things that concern me  

16. I can go to cinema 

17. I can go to doctor anytime I need to 

18. I can adopt a Roma child 

19. I can marry anyone I want 

20. I can drink anytime I want 
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Unit 2 - Unemployed Youth, Young People with Disabilities and with Psychological issues. 

Description, Everyday life, Prejudices, Myths, and Effective Communication with the Target 

Groups -  135 minutes  

Key activities - IŶ theiƌ shoes; ͞Guest͟ ŵoŵeŶt; EffiĐieŶt ĐoŵŵuŶiĐatioŶ – a way to respond       

to the needs of vulnerable groups. 

 

In their shoes 

 

The trainer will come back to the three general vulnerable groups that will 

be approached during the training and present the following activity. 

Remaining in the groups formed during the previous exercise, the 

participants will work together on identifying some characteristics related 

to one of the following vulnerable groups:  

- Unemployed youth 

- Young people with physical disabilities 

-     Young people suffering from depression/mental issues 

 

In their groups the participants will reflect and gather the following 

information: 

1. Description of the target group´s strengths and weaknesses  

2. Everyday life of target group  

3. Prejudices/Myths about the mentioned group 

4. Effective communication approaches with the target group  

 

Each group will present to the group their outcomes. 

The trainers will draw general conclusions related to the specific needs        

of vulnerable groups, common to all vulnerable categories – the main ideas 

can be taken from the presentations done by the participants and 

completed by the trainers. 

Aim: Identifying the characteristics of the vulnerable groups approached during the training 

(everyday life, prejudices that they are confronted with, emotional vulnerabilities) and as well 

to point out the potential benefits of involving them in volunteering activities. 

 

 

͞Guest ŵoŵent͟ If possible, a person working directly with vulnerable volunteers 

from the specific groups will be invited to present particularities     

of the work with this group.  

 

The presentation will consist of general aspects related     

to the vulnerable group, real stories involving volunteers from     

the vulnerable groups but also one experiential activity aimed to 

raise awareness among the participants about the specific needs of 

the volunteers representing the vulnerable group. 

 

The guest will also present tips (what to do and what not to do) 

regarding the management of volunteers from vulnerable groups. 

After the presentation, there will be a Q&A (questions and answers) 

with the guest. 
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Alternative to ͞Guest 
ŵoŵent͟ 

In case there will be no guest participating in the training, the game 

͞IŶ theiƌ shoes͟ ǁill ďe eǆpaŶded. “plit iŶ the thƌee gƌoups aĐĐoƌdiŶg 
to the group represented, the participants will be given materials    

(all the handouts) and will be asked to gather as many information 

as possible about the profile of the specific vulnerable groups: 

- Unemployed youth 

- Young people with physical disabilities 

-     Young people suffering from depression/mental issues 

They will still reflect on the following aspects: 

1.Description of the target group/strengths and weaknesses  

2.Everyday life of target group  

3.Prejudices/Myths about the mentioned group 

4.Effective communication approaches with the target group 

And will as well take out as many relevant elements as possible from 

the handouts provided by the trainers. 

Each group will work on presenting the results of their research     

in one of the following ways: 

- Theatre sketch 

- Talk show  

- Interview with the beneficiary and his/her family. 

The participants will be asked to try to point out the most relevant 

characteristics of each particular target group. 

After each presentation, the group will discuss about the message 

sent and elements that must be acknowledged when working     

with a specific target group. 

Aim: Getting the chance to understand deeper the challenges a volunteer coming from a 

vulnerable group is confronted with, and as well get an image on how to approach these 

groups from the perspective of the volunteer manager. 

 

Handout 8 (also included in participants´ book):  Unemployed Young People                   

as a Target Group for Involvement into Volunteering  

Authoƌ: Alžďeta BƌozŵaŶoǀá Gƌegoƌoǀá 

a) Description of the target group 

Unemployed people are a very heterogeneous target group – their common characteristic is that they 

have no paid job. A job is a source of income and life-standard but also of a position within society, 

independence, a space for self-fulfilment, experience, development of skills and abilities but also 

space for the creation of new social contacts and relationships. If the situation of unemployment 

takes longer, it threatens all above mentioned functions and causes various problems which manifest 

in the economic, social, and psychological area (in mental and physical health).  

People perceive the situation of unemployment individually. For some people the loss of financial 

stability may also lead to a family crisis, in other cases, it may initiate mental problems. The following 

issues are identified as those most often related to unemployment:  

-    loss of regular income and decrease of life standard  

-    loss of working habits and qualification  

-    loss of social status  
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-    loss of social security  

-    social isolation  

-    customization to a parasitizing way of life  

-    the decrease of employability  

-    lack of self-esteem and self-confidence  

-    mental issues (depressions, fear, anxiety)  

-    health issues  

-    family problems, etc 

Unemployment of young people and long-term unemployment have very negative effects.                      

An unemployed young person does not have a chance to get into the world of adults, cannot use 

his/her qualification and develop his abilities and skills, he/she does not have a chance to develop 

working habits and get experience with the integration of work into his/her life. Unemployment 

makes his/her adaptation to work more challenging, and thus his/her employability deteriorates. 

There are several consequences of very long-term unemployment such as the development                     

of unemployability, permanent social dependence on unemployment benefits and other types of support. 

 

b) Everyday life of the target group  

The daily life of unemployed people is to a significant degree influenced by the phase in which they 

currently are but also by many other factors such as age, the need for care of a household/family,  

the strategy for solving the situation of joblessness, etc.  

The course of unemployment and its influence on the mental health of a person has its inevitable 

pƌoĐess. AĐĐoƌdiŶg to the HaƌƌisoŶ´s Model ;iŶ KuĐhař, Vaska, ϮϬϭϰͿ, it is possiďle to diffeƌeŶtiate 
between following phases of unemployment (see the picture):  

1. phase – shock (the first week): the initial reaction of a person – the unemployed person is refusing 

the fact he/she has lost his/her job and experience the fear of future and mental unbalance.  

2. phase – optimism (three months): the unemployed person mobilizes himself/herself, is active, lives 

in a constant search for a new job and believes in future.  

3. phase (six months) – pessimism: the unemployed person is demotivated by repetitive failures            

in search for a job. He/she loses motivation; there is a decrease of activity that would lead to finding 

a new job; this phase is characterized by the loss of self-esteem and self-confidence and new negative 

feelings (that can in some cases result in suicidal tendency) take over.  

4. phase – fatalism: in a subjective way, the unemployed person starts to feel better, gets used to    

the situation, however, loses any interest in the search for a job; the apathy toward society is on        

the increase. His/her intellectual capacity decreases, he/she accepts the role of an unemployed 

person and in the worst-case scenario, the overall demoralization and the disintegration                           

of personality can happen.  

 

It is not possible to unify above mentioned phases and periods to all people who lost their job,             

but while working with jobless volunteers, it is suitable to identify them and support unemployed 

volunteers to prevent the onset of the last phase.  

Everyday life of unemployed people is often marked by disorganization. A job or a study is influencing 

the content of our daily activities. The daily routine is ruined if a person loses a job or – in the case of 
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graduates – does not even find the first one. The need for activity is not met in the case of these 

people, and that often leads to apathy. They also lack the stimulation, self-realization, and 

opportunities for learning and development.  

 

c) Prejudices/Myths about Unemployed People 

Prejudices and stereotypes in the relationship with the unemployed people are related to their social 

role. As Kuchař aŶd Vaska ;ϮϬϭϰͿ state, joďless people aƌe ofteŶ peƌĐeiǀed ďǇ otheƌ people as those 
who are responsible for their situation and some of them see them as second-rate citizens. They are 

often seen as idlers or good-for-nothing, as those who need to be supported by others. 

Unemployment is seen rather as the failure of an individual than of society. Jobless people who are 

not meeting their requirements towards proper authorities are often accused of lack of cooperation, 

passive approach, and resignation.   

 

The most frequent stereotypes in the way the unemployed people are seen: 

- they are responsible for their situation 

- the position of a jobless person is a voluntary one; there are enough job opportunities out there – 

if they want to work, they can find a job  

- they are satisfied with their situation  

- they have a problematic relationship to employment  

- they are not reliable, loyal; they have no perspective  

- their working habits are insufficient  

 

In the case of young unemployed, there are also other negative attitudes toward them: people often 

think they count on their parents, they do not want to work, and they are fine with the situation 

 

d) Effective communication approaches with the target group  

There are no particular communication strategies or techniques for the communication with 

unemployed people. It is more important to think about own stereotypes and prejudices towards this 

group of individuals and respect above mentioned characteristics related to the experience                  

and consequences of unemployment for any person. The lack of self-confidence and self-esteem is 

often the result of such a situation, and that is why encouragement, positive motivation, and 

constructive feedback or appreciation should be essential elements of effective cooperation and 

communication. 

 

e) Specifics of Volunteer Management of the target group  

Working with an unemployed volunteer is, from the management perspective, not different than the 

work with any other type of volunteer. But before we start to work with unemployed volunteers we 

need to ask few fundamental questions to find out what are their specifics: 

a. What is the level of motivation of unemployed volunteers? Can it be higher or lower than one          

of other volunteers while having a job or studying? 

b. Do the unemployed people have more or less time they can spend in volunteering than employed 

individuals or students?  
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c. Are the expectations of an unemployed volunteer different than those of an employee or a student 

volunteer? 

d. What are the current working habits of the unemployed volunteer and will they have any effect 

on his work? (This question can be, but not necessarily related to the length of the unemployment 

period of the volunteer.)  

e. Is there any difference in what an unemployed or an employee/student are trying to achieve            

by volunteering? Can the goals be different; and if yes, to what extent? 

 

Although it may seem that an unemployed volunteer would be more motivated, have more free time, 

similar expectations, and lost working habits; it is not necessarily true. There is no universal definition 

and/or set of attributes that are typical for all unemployed volunteers. A coordinator who will work 

with unemployed volunteers in a volunteer center or an organization should not forget that there are 

individual differences and capabilities which are unique for each volunteer. He/she should choose 

such a form of communication and cooperation with each that will respect their personality                  

and individuality.  

 

f) Suitable volunteer opportunities (e.g. types, length) 

Various volunteering opportunities can be suitable for unemployed people. The advantages                       

of involving this group into volunteering are that they can spend more time in such an activity                        

and they can also work during mornings. Activities that require contact with other people might be 

more suitable for unemployed volunteers than tasks done individually because after the loss of a job 

people often face a lack of social contacts and in some cases even social isolation. At the same time, 

it is necessary for the volunteer organization to be aware and ready that there is a high probability 

the volunteer will stop volunteering if he/she finds a job.  

  

g) Suitable environment, preparation of staff and other volunteers for involvement of this target groups  

If your organization makes the decision to work with unemployed volunteers, it is important to know 

what are your goals and reasons why you want to use this opportunity. One of the fundamental 

motives is to provide the volunteer opportunity to all individuals. Another reason is to help                           

the unemployed to maintain, develop or to restore their work habits and to show them that                   

the society can utilize their skills. Volunteering is beneficial for all involved parties. An unemployed 

volunteer can demonstrate, expand and utilize their potential and skills for individuals                           

or organizations that need their help.  

 

The group of unemployed can be very diverse. You can have one volunteer that can be managed very 

easily, but in the same group, you can have another volunteer that may face various issues.                           

We recommend you evaluate your internal capacity if you are thinking about starting to work with 

this target group.  

 

h) Recruitment (where to look for the target group), who to involve, what partners 

The labor office (job centre) is one of the best institutions to be able to acquire relevant contacts for 

unemployed volunteers. To be able to achieve the goal – to involve unemployed people as the target 

group into volunteering – it is necessary that the volunteer centers/organizations will engage in close 
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cooperation with the labor office or a similar organization providing consultancy for unemployed 

people in their geographical area. It is crucial that the employees of the labor offices and similar 

organizations identify potential volunteers and connect them with the volunteer center/organization. 

The labor office employees should emphasize the benefits of volunteering and the impact it can have 

on the increased chances of unemployed people to improve their position in the labor market.                      

It would be ideal, if labor office employees would – during their consultations with job applicants – 

offer the volunteering as an alternative activity which, despite not being paid, can help a long-term 

unemployed person to gain new skills and experience. In the case that a good candidate for 

volunteering is identified, they can connect him/her with a volunteer center/organization or provide 

him/her with handout/leaflet and explain him/her what will be the next steps. 

 

I) Support and recognition  

Unemployed volunteers have their goals when volunteering in an organization. They want to help, 

but they also want: to gain new skills and knowledge, to learn how to communicate better with other 

people, to be able to express their opinion clearly or just to be helpful. Volunteering can help them 

to set up short as well as long-term personal goals which provide them something to look forward to, 

a positive attitude, and a chance to see the results of their work.  

 

The additional positive experience that a volunteer can gain and spread further in his environment is 

reached when he/she has good relationships with the new team and gets the support from                      

the management of the organization. Within volunteering, he/she can also make new contacts that 

can potentially help him to find a regular job. In some cases, organizations allow volunteers (not only 

unemployed) to take requalification courses and become part-time or even full-time employees.  

An unemployed volunteer is often looking for something new and is more willing to try something 

he/she would not dare as an employee bound by a contract. Volunteering is for him/her a unique 

oppoƌtuŶitǇ to ͞taste͟ soŵethiŶg Ŷeǀeƌ doŶe ďefoƌe aŶd to deĐide ǁhetheƌ oƌ Ŷot to foĐus oŶ this 
area in the future.  

 

Unemployed volunteers can have the vast knowledge or subject matter experience from his/her 

previous jobs/education that the organization can use. It is, therefore, excellent if the organization is 

asking the opinion of a volunteer. This way the volunteer receives more than the feeling                      

of satisfaction. An additional bonus is that the organization can receive from volunteers, valuable 

feedback and input. Feedback from unemployed volunteers can provide answers to questions that 

the organization employees are reluctant to answer because it may jeopardize their position or job 

in the organization.  

 

Fruitful cooperation between an unemployed volunteer and an organization contributes not only             

to increased publicity and positive PR but also to the support for the concept of volunteering                      

of unemployed people, to the elimination of stereotypes about unemployed people, and last but not 

least, to new cooperation opportunities. 
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j)  Barriers in involving unemployed people into volunteering 

There are some barriers that create obstacles in engaging unemployed in volunteering.                           

They include for example:  

•    otheƌ ŵotiǀatioŶ of the ǀoluŶteeƌ foƌ ǀoluŶteeƌiŶg,  
•    the necessity of more precise and thorough selection of applicants – it requires more time                   

and effort from the coordinator,  

•    ŵoƌe eǆteŶsiǀe pƌepaƌatioŶ/tƌaiŶiŶg of ǀoluŶteeƌs,  
•    higheƌ ƌisk foƌ ǀoluŶteeƌ ĐooƌdiŶatoƌ that he/she would be more directive in the management 

with unemployed volunteers, 

•    iŶĐƌeased Ŷeed foƌ self-reflection of obtained skills and competencies – focus on personal growth,  

•    diffeƌeŶĐes iŶ the iŶteƌpƌetatioŶ of ǀoluŶteeƌiŶg iŶ the ĐoŶteǆt of individual legal regulations 

 

Despite all the benefits mentioned above, we need to emphasize that although one can grow, learn, 

and acquire new experience through volunteering, it is not a 100% recipe for a successful job search. 

We see it more as a tool to increase the possibility to get employed. Even the best volunteer 

ĐooƌdiŶatoƌ ĐaŶ͛t guaƌaŶtee foƌ aŶǇ uŶeŵploǇed peƌsoŶ that he/she ǁill fiŶd aŶd get a joď ďeĐause 
of the volunteering experience. We would like to ask you if you decide to involve unemployed 

individuals as volunteers in your organization, that you communicate this to them very clearly. 
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Handout 9 (also included in participants´ book):  Youth with psychological challenges 

as a target group  

Authors: Jelena Kamenko, Nikoleta Poljak 

 

Nowadays, more and more young people have a diagnosable mental health disorder. These disorders 

can range from depression, anxiety to personality and behavioural disorders. In the next few pages,       

we describe specifics of work with youth facing with some of these emotional or behavioral problems.             

We call them psychological challenges that are developed as a reaction to the life circumstances and issues 

during the process of growing up that could be overcome by own personal capacities, along or with expert 

social or psychological support. Young people with these kinds of emotional problems (depression, anxiety, 

phobias, fears, but also low self-esteem, lack of self-respect, identity and integrity issues, etc.) need our 

special attention and support to be adequately managed. It is important to stress out that we do not take 

in consideration work with youth who deal with psychiatric problems since it needs a different approach 

that includes cooperation between medical and public institutions and families.  In the process of work with 

volunteers with psychological challenges, the role of the volunteer coordinator does not lie in solving 

problems of these volunteers. The solution of these difficulties is the competence of professionals in helping 

professions such as social workers, psychologists, and psychiatrists.   
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a) Description of the target group 

One in four people in the world will be affected by mental or neurological disorders at some point            

in their lives. Around 450 million people currently suffer from such conditions, placing mental 

disorders among the leading causes of ill-health and disability worldwide. (WHO, The world health 

report 2001 - Mental Health: New Understanding, New Hope) 

 

According to a systematic review of data and statistics from community studies in European Union 

(EU) countries, Iceland, Norway and Switzerland: 27% of the adult population (here defined as aged 

18–65) had experienced at least one of a series of mental disorders in the past year (this included 

problems arising from substance use, psychoses, depression, anxiety, and eating disorders). If anxiety 

and all forms of depression are included, nearly 4 out of 15 people are affected. (WHO Europe, 2016) 

Psychological analysis of these issues sees the problems in unfinished processes of developing 

personal identity and integrity of a young person. The roots of different emotional problems could be 

found in the biological and psychological characteristic of each of us regarding our emotional 

capacities to fight with life problems. Besides that, important factors are family life (e.g. poverty, 

abuse, neglect, parental stress, inconsistent expectations and rules, confusion, and turmoil over 

extended periods of time, divorce and other emotional upset at home, addictions etc.) and school 

factors (consistency of rules, expectations, and consequences across the school, positive school 

climate, cultural sensitivity, well-utilized space and lack of overcrowding etc.). (Furst, 1994)  

 

Today, depression and anxiety are most common psychological challenges young people face.                    

All emotions that follow depression and anxiety are a normal reaction to difficult personal life 

moments. All people feel them at some point in their lives. However, for some people, a disposition 

to depression and anxiety emotionally may get to a point where it interferes with their daily lives            

and negatively affecting performance at work or school.  (Furst, 1994) 

 

Depression may include more irritability than sadness, as well as hostility. Youth experiencing 

depression may also be hypersensitive and complain of headaches or stomach aches                  

(according to HelpGuide.org). In addition to these signs and generalized symptoms, they also 

experience: feelings of worthlessness, loneliness or helplessness; problems concentrating; extreme 

fatigue or disinterest; frequent crying or even thoughts of suicide and preoccupation with death. 

 

Anxiety disorders can include phobias, panic disorder, social anxiety, post-traumatic stress disorder 

(PTSD) or obsessive-compulsive disorder. An estimated 10 percent of young people suffer from any 

of the above (HelpGuide.org). These versions of anxiety problems can be very similar. Obsessive-

compulsive disorder in adolescents is also marked by continual thoughts of the same image                      

oƌ iŵpulse. TƌauŵatiĐ eǀeŶts iŶ a Đhild͛s life ĐaŶ tƌiggeƌ PT“D sǇŵptoŵs, just as eǆtƌeŵe feaƌs of 
people, places, or things can signal phobias. Young people with anxiety may appear withdrawn, highly 

uneasy, or fearful. They may also seem overly emotional, unresponsive or unrestrained.                      

Those people feel very insecure; have problems with making eye contact, etc.  
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Youth with psychological challenges are faced with low level of self-confidence. They lack faith in their 

own competencies. More serious is a lack of self-esteem. They usually have issues with accepting 

some parts of themselves that they dislike or like less.   

 

Young people with psychological challenges are a very heterogeneous group because individual 

psychological problems can manifest differently and can influence the quality of life of such a person 

in many ways. The daily lives of some of them can be no different from the lifestyle of other young 

people while for others, these problems can limit their personal, social, and professional life quite 

considerably. 

 

b) Prejudices/Myths about the mentioned group 

There are several prejudices about this group.  

Labelling this group with unpleasant terms suĐh as ͞"psǇĐho", ͞luŶatiĐ͟, ͞ĐƌazǇ͟, etĐ. is oŶe                           
of the ŵost ĐoŵŵoŶ situatioŶs. Also, thoughts aďout these gƌoups as ͞eǀil oŶes͟ oƌ ͞depƌiǀed͟ aƌe 
quite common. People usually use this term to stigmatize others who suffer from any kind of mental 

or psychological disorders. Using such broad terms not only demeans the uniqueness                           

of the psychological issue but also the value of each person with such an issue. 

There are also some people who are very insensitive when it comes to depression, especially.                     

They tend to believe that depression is just an excuse to avoid responsibility and maturity.  

One of the subconscious prejudices against this group is that they are not functioning at an optimal 

level; therefore, they are more likely to be unreliable.  

 

c) Effective communication approaches with the target group 

Bear in your mind that not everyone will be willing to disclose their problems. It might take some time 

until they feel safe in your environment to share their problems with you.  

If you think that some of your potential volunteers experience any psychological challenges,                     

as a volunteer coordinator, you can ask everyone at the recruitment stage the following questions: 

- Is there anything that you feel we should know as an organisation to make sure you have                  

the best experience of volunteering? 

- Do you have any extra support needs that we should be aware of?  

In general, communication with these people should be based on individual approach because their 

communication skills can differ greatly.  

Some of them might have difficulties with concentration and could be distracted by background 

noise, or would need more time to process and understand the information received, or would 

wander from the topic. Therefore, be patient, concise and prepare yourself for listening carefully, 

focusing on one topic at a time, repeating things if necessary.  

Always check out what the person thinks or feels, do not guess. 

 

d) Specifics of Volunteer Management of the target group 

When it comes to volunteer management of youth with psychological challenges, there are some 

certain specifics that need to be taken into consideration. These things depend on the specifics                     

of every individual and, as a consequence, have some specifics when it comes to placing volunteers 

on the right volunteer positions and providing support to them. 
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Although most of them could function in various circumstances, hiding the problems they are faced 

with, there are some situations not pleasant for them, and that should be avoided to create                      

the optimal volunteer experience and environment for volunteering.  

 

You should be sure when involving this target group into volunteering that they will not unconsciously 

harm themselves, your beneficiaries, and colleagues/organization. Don´t put them in situations which 

can be easily handled by volunteers with no psychological challenges but not by young people                  

with these difficulties.  

 

e) Suitable volunteer opportunities (eg types, length), 

MatĐhiŶg ǀoluŶteeƌiŶg positioŶs to ǀoluŶteeƌs ǁith psǇĐhologiĐal ĐhalleŶges is suďjeĐtiǀe as people͛s 
resources and skills are different as those of other volunteers. In that sense, they can get involved in 

diffeƌeŶt tǇpes of ǀoluŶtaƌǇ aĐtiǀities, ďut of Đouƌse this ǁill depeŶd oŶ the iŶdiǀidual͛s ǀulŶeƌaďilitǇ. 
MostlǇ, it should ďe takeŶ iŶto ĐoŶsideƌatioŶ that Ǉou doŶ͛t giǀe tasks to ǀoluŶteeƌ that will make 

them feel insecure, such as interaction with too many people or too demanding tasks. 

 

However, there are some potential challenges that may determine their suitability for the role: 

- They can have good and bad days, which may mean that their needs are changing and their 

dependability can be a challenge. 

- It may be challenging for some people with psychological challenges to perform long                      

and monotonous activities. A solution might be to divide the work into shorter periods with breaks 

and to mix different types of activities. 

- Start with more simple tasks and build up at a pace that suits the volunteer to ensure that they 

succeed at the role. 

- If you are considering linking people with psychological challenges with other vulnerable service 

users, think it through as such roles may require a lot of emotional resilience, and it may be 

necessary to check with each volunteer to see if it is something they are prepared to take on. 

 

f) Suitable environment, staff and other volunteers preparation for involvement of this target 

groups (if needed) 

When involving volunteers from this group, it is important that staff and other volunteers                      

in the organization are aware that someone is facing psychological challenges. Otherwise, they will 

be seen as different and their behaviour may possibly be labelled as strange and out of place, which 

can lead to people making bad comments and jokes. 

 

Make sure to introduce to others with the problems volunteer has and that his/her adaptation to 

new conditions and environment may be stressful for volunteer. So, prepare your colleagues to give 

enough time and space to a volunteer and remind them not to behave over protective. 

 

Educate staff and other volunteers about accepting the needs of new volunteer with psychological 

challenges. If they need some time and space to make connections with others in organization, try           

to understand it, because they face low level of self-esteem and self-confidence.  
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It can be challenging to create a safe environment where you can speak openly about the vulnerability 

of people with psychological challenges because there may be situations in which the volunteer is 

uncomfortable with the company of other people or is too tired or not in the mood to communicate 

with others. 

 

However, always ensure that volunteers understand their tasks, rights and responsibilities. 

 

g) Recruitment (where to look for the target group), who to involve, what partners 

To recruit volunteers from this group, it may be useful to have a personal dialogue, where you can be 

direct in the communication about their individual opportunities and benefits of being a volunteer            

in your organisation.  

 

The most direct way to recruit people with psychological challenges is to connect with persons                       

or organisations, clubs and institutions who are working directly with that target group. 

 

There are many different needs to take into account, and it is therefore important to have                           

an individual approach to each volunteer and their abilities and skills. It is crucial that the expectations 

of the organisation and the volunteer are clear from the start so that the match between                           

the orgaŶisatioŶs͛ Ŷeeds aŶd the iŶdiǀidual iŶteƌests Đƌeates the ďest ĐoŶditioŶs foƌ positiǀe 
experiences and progression for both parties. 

 

Here are some of the guidelines that volunteer coordinator should think of and have it in its mind 

during the interview with volunteers from this group:  

 

•  What is the iŶdiǀidual͛s ǀulŶeƌaďilitǇ aŶd ǁhat is the ĐhalleŶge? 

•  How would the individual like to work around those challenges? 

•  How can the organisation accommodate those challenges? 

•  What kind of social relations are the volunteers comfortable with and uncomfortable with? 

•  What does the volunteer expect to learn or get better at? 

•  What communication methods or styles suit the volunteer? 

•  What type of issues might arise during the volunteering (e.g. tiredness, lack of interest, problems 

with concentration, etc.) and what are the ways of dealing with them? 

•  Who is the contact for the volunteer should problems arise? 

 

h) Support and recognition 

Volunteering brings these youths in interaction with other people. Through such contacts they get 

feedback that they are good in something and help them create positive image about themselves.              

It also brings development of their identities, gives them direction and orientation on further steps 

and contributes to their professional and personal development. Doing something useful is very 

important for youth facing psychological challenges; therefore, support and recognition are 

extremely important for this group, especially taking into account their needs.  
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At the beginning, it could be useful if a volunteer is accompanied by another person with whom they 

have a close and trusting relationship. This type of support would help prevent feelings of insecurity. 

 

Respect them if they do not turn up for an activity or they need a break. Usually, they are faced with 

low energy levels, or their sleep can be disrupted and therefore their volunteer engagement could 

suffer. Make sure to talk about those situations at the beginning and make them aware when they 

will have to get in touch in advance to cancel their volunteering shift. 
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Handout ϭϬ (also included in participants’ book): Youth with Disabilities 

Authoƌs: IoaŶa Beƌe, NiĐoleta Olga Chiș ‘aĐolța 

 

1.  Description of the target group 

Disability can be something a person is born with, an acquired problem, or a consequence of disease. 

According to its way of manifesting, impairments can be split into three main categories, as following:  

 

• Visual impairment or vision loss is a decreased ability to see to the degree that causes problems,            

not fixable by usual means, such as glasses. The term blindness is used for complete or nearly 

complete vision loss. 

 

• Hearing loss is a partial or total inability to hear. Deaf and hard of hearing people have a rich culture 

and benefit from learning sign language for communication purposes. Individuals who are only partly 

deaf can sometimes make use of hearing aids to improve their hearing ability. 

 

• Mobility impairment includes physical defects, including upper or lower limb loss or impairment, 

poor manual dexterity, and damage to one or more organs of the body.  

 

2.  Everyday life of the target group  

People with disabilities are from all walks of life, have different backgrounds, education, and social 

status. The way to which each is affected is highly unique and can be an entirely different experience 

from one person to the other. Support, rehabilitation, social benefits system, are some of the factors 

that make coping with a disability easier. 

Still, there are some common aspects that define elements of the daily life of visually impaired, deaf 

and mobility impaired persons, generated by the specifics of each condition. 

 

Visually impaired persons - a common misconception is that blind persons cannot see anything at all. 

This is, of course, true for some, while many have some perception of light and shadow, see everything 

in a vague blur, have tunnel vision, or lack central vision. There are many different eye conditions                

and they all produce a different form of vision distortion. 

Daily tasks that seeing people take for granted can become difficult challenges. From getting dressed 

in the morning to cooking breakfast, a blind person must organize his life meticulously to live 

independently, to always be able to know where everything is, without seeing much or nearly anything. 

Transportation and getting around can be a serious challenge in the life of a blind individual. Whether 

they use a cane, a seeing-eye dog or other sight tools, using public transportation and going for a simple 

walk can become a chore.  

Taking frequent and simple trips around the community can help visually impaired people feel more 

comfortable with getting around town. Visual impairment may cause people difficulties with normal 

daily activities such as driving, reading, socializing, and walking.  

Knowing the environment (up to the level in which they know the position of each object in a closed 

space) they are moving in or having someone that they completely trust to guide them when being          

in a new area, represents a crucial factor for them. 
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Hearing loss – being able to hear, makes it possible to detect and recognize important environmental 

sounds, to identify the source and location of the sound and most important to perceive                      

and uŶdeƌstaŶd spokeŶ laŶguage. BeĐause so, deafŶess ofteŶ ŵeaŶs that oŶe ĐaŶ͛t uŶdeƌstaŶd aŶǇoŶe 
out of the ĐoŵŵuŶitǇ of deaf people iŶ theiƌ ĐouŶtƌǇ due to the diffeƌeŶt ͞laŶguage͟ spokeŶ.  
It is important to distinguish between persons who have experienced an early severe hearing loss,                

and never had the chance to learn to speak and individuals that have acquired the impairment later in life.  

Communication access is the highest issue for individuals with hearing loss, and it refers to their 

challenges in receiving and understanding signals presented directly. Their daily life is mostly affected 

by it, and it generates big limitations, in particular for those that have acquired the loss at a very early 

age, in terms of interacting with persons outside of the deaf community. 

Still, it is crucial to know that generally, individuals with hearing loss can perform as well as any other 

people, when having access to an adequate education, and within their community, they can socialize 

without any problems through the sign language. 

Persons suffering from hearing loss usually manage to adapt their daily life to their conditions but are 

faced with significant challenges when having to interact with individuals outside of the community 

(local community, authorities, etc.) when they always need the support of a sign language interpreter. 

Due to the characteristics of their language, deaf persons are very direct in their communication;               

theǇ doŶ͛t use shades oƌ aŶǇ aŵďiguous ǁaǇs to eǆpƌess. 
 

Mobility impairment – dealing with mobility impairment is very individual, and it is also dependent           

oŶ oŶe͛s suppoƌt sǇsteŵ. It is also depeŶdeŶt oŶ hoǁ the disaďilitǇ ǁas aĐƋuiƌed; if the person was 

born with it or if he/she has acquired it later during life. In the first case, people have it easier to accept 

but they still might face greater challenges than the second category. 

Persons with physical and mobility impairments may need assistance with mobility, transfers,                      

and ambulation. They may have a limited range of motion and be reluctant to attempt movement.  

Mobility impairments can impact people in several ways, visible within every small daily task that 

involves moving around. Individuals with a mobility impairment may take a longer time to get                     

from one place to another due to the lack of space accessibility, to enter buildings, or manoeuvre            

in small spaces. In some cases, physical barriers may inhibit entry into a building or room and therefore 

mobility impaired persons become dependent on others to facilitate their access to different spaces.  

 

3)  Effective communication approaches with the target group  

One of the most important aspects that apply to all categories, when communicating, is to try                      

to address to them as casual as possible without expressing unwarranted pity. According to Salto-Youth 

Inclusion Resource Center specifically for each category, you can have in mind:   

Tips and tricks when interacting with visually impaired persons 

• Pƌoǀide oƌieŶtatioŶ poiŶts iŶ the ǁoƌkiŶg aŶd liǀiŶg spaĐes - do a tour of the area (by touch) you will 

be working/sleeping in. 

• ‘ead out loud/ŵeŶtioŶ all the thiŶgs you show or do, e.g. when you write something on a  

flipchart when you stick signs on the wall, etc.  

• It is possiďle to pƌepaƌe thƌee-dimensional flipcharts with things in different texture stuck on it,                

e.g. different texture tape, thick paint, etc. so that blind persons can come and feel it - this should not 

replace, but add to the verbal information.  



 

28 

 

• IŶ the ďegiŶŶiŶg ǁheŶ ŵeetiŶg ďliŶd people oƌ people ǁith a ǀisual iŵpaiƌŵeŶt, ideŶtifǇ Ǉouƌself 
when speaking, till they start recognizing the voices. In group discussions, make clear who you are 

talking to.  

• Giǀe ǀeƌďal iŶdiĐatioŶs of hoǁ disĐussioŶs oƌ aĐtiǀities aƌe pƌoĐeediŶg, e.g. saǇ aloud ǁho has ƌaised 
their hand to speak, summaries what you see on people's face (agreement, incomprehension).  

• Giǀe iŶfoƌŵatioŶ aďout ǁhat is happeŶiŶg, giǀe poiŶts foƌ oƌieŶtatioŶ ;e.g. if people aƌe ĐhaŶgiŶg 
position, if people are sitting on the floor, if people have closed their eyes, etc.). Tell blind people when 

you are leaving!  

• DoŶ't use 'heƌe͟ aŶd ͟theƌe' ďut desĐƌiďe these plaĐes aĐĐoƌdiŶg to the oƌieŶtatioŶ poiŶts the ďliŶd 
persons know or go to these locations and say 'here.'  

• Ask out loud if people ǁaŶt to add oƌ ask thiŶgs ;ďeĐause ofteŶ ǁe do this ǁith a ƋuestioŶiŶg faĐe 
expression only).  

• Pƌoǀide all ǁƌitteŶ ŵateƌials ďefoƌe the aĐtiǀitǇ eitheƌ iŶ a laƌge pƌiŶt foƌŵat so that theǇ ĐaŶ ƌead it 
(with a magnifying glass if needed) or in electronic format to read it with a braille reader. Alternatively, 

you can ask a local organization for people who are blind or partially-sighted to print your texts                          

in braille.  

• Use touĐh/haŶds ŵoƌe iŶ Ǉouƌ aĐtiǀities - allow for presentations that can be heard or felt,                           

e.g. theater, living statues, clay or other constructions. 

• Use Đoloƌs to ƌeiŶfoƌĐe diƌeĐtioŶal guidaŶĐe foƌ people ǁho aƌe paƌtiallǇ-sighted (to the different 

rooms, to the exit, to working groups)  

• EǆeƌĐises ǁith ďliŶdfolds ĐaŶ ďe useful to iŶtegƌate the BliŶd ;ŵostlǇ theǇ aƌe more efficient at these 

activities than seeing participants). However, some blind participants can be sensitive to these 

activities, as they will not be able to take off the blindfold at the end of the game. Also one could reflect 

on the fact that the sudden change in seeing or not would be just as confusing for the sighted person 

with a blindfold, as it would be for a blind person who would all of a sudden see again for an hour.  

• If theƌe is a ǀisual iŶteƌpƌeteƌ, ǁho eǆplaiŶs ǁhat is happeŶiŶg, ǁho ƌeads what is written etc. allow 

time for this translation (talking) and for possible questions or comments. You should regularly check 

if people with visual impairment need more time.  

•BliŶd people foĐus oŶ souŶds, so aǀoid eǆeƌĐises aĐtiǀities iŶ plaĐes ǁheƌe theƌe is lots of ďaĐkgƌouŶd 
noise (streets, machines, etc.) or loud music in the background. Make sure people speak loud and clear 

enough.  

• The ŵost ĐoŵŵoŶ Đoloƌ blindness is the inability to distinguish red and green. Do not use these two 

colors to put contrast in a drawing or text. 

• If Ǉou use a flipĐhaƌt oƌ ďlaĐkďoaƌd, ǁƌite ďig aŶd thiĐk eŶough, so that people ǁith a ǀisual 
impairment (and others) can see it clearly. Use contrasting colors (black on white or white on black. 

Red and green are most difficult to see from a distance).  

• Aǀoid puttiŶg oďstaĐles iŶ the ǁaǇ. OŶe tǇpe of oďstaĐle is the kiŶd that stiĐks out aďoǀe gƌouŶd leǀel 
(they cannot be felt by using a cane) e.g. bunk beds, tables with inner legs instead of those                           

on the corners, things sticking out from the wall, passageways under stairs. Other obstacles are                     

the ones below waist-height (they cannot be felt when feeling the way with their hands)                           

e.g. boxes on the floor, small fences or steps.  

• Do iŶfoƌŵ ďliŶd paƌtiĐipaŶts oƌ people ǁith ǀisual iŵpaiƌŵeŶts of a ĐhaŶge iŶ the setup of the ƌooŵ, 
e.g. if you rearranged chairs for a session if you created a little stage for a theater play, etc.  
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• Do Ŷot gƌaď oƌ push a ǀisuallǇ iŵpaiƌed peƌsoŶ iŶ the diƌeĐtioŶ Ǉou thiŶk theǇ ǁaŶt to go - ask first         

if they need assistance and how they wish to be guided. Most blind people will take your arm or elbow. 

This way they can walk half a step behind you and gain information about levels etc. Give information 

about how and where you are moving (e.g. number of steps, going outside, passing orientation point 

X, etc.)  

• If a ďliŶd paƌtiĐipaŶt is assisted ďǇ a guide dog, ŵake suƌe the otheƌ paƌtiĐipaŶts doŶ't distƌaĐt aŶd 
start playing with it - unless they have asked the owner. Also provide pee and drink breaks for the dog.  

• If Ǉou help ďliŶd people ǁith theiƌ ŵeals, you can use the clock to indicate where the different food 

is located on the plate, e.g. 3 o'clock is to the right, and 9 o'clock is to the left.  

• AlǁaǇs ŵake suƌe that theƌe is oŶe peƌsoŶ 'iŶ Đhaƌge' of a ďliŶd peƌsoŶ oƌ a peƌsoŶ ǁith a ǀisual 
impairment, to avoid this person getting lost or bumping into someone or something, especially 

outside of the known environment, e.g. in a new town, outside, while traveling. 

• Be Đleaƌ aďout ƌoles - who is the interpreter - who helps when and for what (not). The team cannot 

be expected to help all the time, but they can ask some of the participants to assist                      

(e.g. with an exercise) 

 

Tips and tricks when interacting with persons with hearing impairment 

• “oŵetiŵes fuŶny mistakes many people make is to start shouting louder at deaf individuals when 

theǇ doŶ't uŶdeƌstaŶd. IŶstead ƌepeat ŵoƌe ĐleaƌlǇ ǁhat Ǉou said ďefoƌe ;if the deaf peƌsoŶ lip-reads), 

use other words and gestures or allow time for other ways of communication (writing, etc.)  

• CleaƌlǇ, if the deaf oƌ haƌd-of-hearing people can lip-ƌead, Ǉou ǁill Ŷeed to speak faĐiŶg these 
peƌsoŶs so theǇ ĐaŶ see Ǉouƌ lips. PƌoŶouŶĐe ǁoƌds ĐleaƌlǇ aŶd aƌtiĐulatelǇ ďut ǁithout oǀeƌdoiŶg it. 
Do not obscure your mouth movements with your hands, chewing gum, a cigarette, etc.  

• Hoǁeǀeƌ, it is Ŷot easǇ to lip-ƌead a foƌeigŶ laŶguage! Also, it is ŵoƌe ĐoŵpliĐated to ƌead lips                  
of a non-native speaker speaking the language of the lip-reader because the pronunciation or accent 

(the use of the lips) can be different. Rephrase or explain rather than repeating the same sentence.  

• People ǁith heaƌiŶg iŵpaiƌŵeŶts Ŷeed to ĐoŶĐeŶtƌate oŶ the gestuƌes, eǆpƌessioŶs, aŶd lips of otheƌs 
so well planned lighting and distance are necessary - make sure the background of the speaker is not 

distracting.  

• If Ǉou Đhoose to ǁoƌk ǁith a sigŶ laŶguage iŶteƌpƌeteƌ ;ďetǁeeŶ ǀoiĐe aŶd sigŶ laŶguageͿ, ŵake suƌe 
that you leave enough time for interpreting and possible questions after that. Speak in logical blocks, 

take a pause and when the signing is finished ask your questions to which participants can react.                 

Talk directly to the person, not the interpreter.  

• Ask ƌegulaƌlǇ if the iŶteƌpƌeteƌ has eŶough tiŵe aŶd asks pƌo-actively if the participant has a question 

or something to add. You could learn the basic sign language for "do you understand?" or "is it clear?" 

and use this regularly.  

• Note that sigŶ laŶguage is diffeƌeŶt iŶ diffeƌeŶt ĐouŶtƌies! This ŵeaŶs that it usuallǇ does Ŷot ǁoƌk 
to have sign language as a communication tool for the communication among people with hearing 

impairments from different countries (even though some basics can be the same).  

• GaiŶ deaf people's atteŶtioŶ ďefoƌe staƌtiŶg to saǇ ;lipͿ soŵethiŶg - i.e. you can tap the person(s) 

gently on the shoulder or arm, wait till the person turns to you, make a visible gesture or flash the lights 

of the working room. 
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Agree with the group oŶ ǀisual ǁaǇs to staƌt aŶd eŶd a sessioŶ oƌ aĐtiǀitǇ, e.g. afteƌ a ďƌeak, ƌouŶdiŶg 
off working groups. You could switch the lights on & off, use different color lights, etc. it is important 

is to keep deaf people within visual distance, so that it is easier for you to attract their attention,                   

e.g. for rounding off an exercise and for calling them back again  

• The opposite of ǁoƌkiŶg ǁith the ďliŶd, ǁheƌe it is iŵpoƌtaŶt to saǇ eǀeƌǇthiŶg Ǉou ǁƌite,                           
with the deaf Ǉou Ŷeed to ǁƌite oƌ ǀisualize eǀeƌǇthiŶg Ǉou saǇ ;e.g. pƌoǀide haŶdouts, ǁƌite                       
on the board or flipcharts)  

• To ŵake Ǉouƌself uŶdeƌstood, Ǉou Đould aĐt out eǆeƌĐises oƌ pƌoǀide aŶ eǆaŵple ;e.g. of eŶeƌgizeƌs, 
games, flipcharts coming from group work).  

• WheŶ haǀiŶg gƌoup disĐussioŶs, agƌee oŶ a sigŶ foƌ the deaf paƌtiĐipaŶts ǁhiĐh theǇ ĐaŶ use                          
to indicate they want to contribute. Some deaf or hard-of-hearing persons have speech disorders which 

can make it difficult to understand them - do not feel embarrassed to ask them to repeat. If you don't 

understand them, say so, and revert to alternative ways of communication (writing, sign language             

with translation)  

• It is useful to ĐaƌƌǇ aƌouŶd a peŶ aŶd papeƌ if Ǉou aƌe ǁith deaf oƌ haƌd of heaƌiŶg people aŶd Ǉou 
don't know their sign language. It comes in handy for communicating.  

• “oŵe ǁaǀes ;e.g. ŵoďile phoŶesͿ Đould iŶteƌfeƌe ǁith the assistiǀe heaƌiŶg deǀiĐes used                           
by the participants that are hard-of-hearing. Make sure they are switched off - the cell phones of course.  

• The Deaf oƌ heaƌiŶg iŵpaiƌed ĐaŶ paƌtiĐipate at a paƌtǇ oƌ iŶ a daŶĐe - they can feel the beat                        

(add a bit of extra bass) or dance to the light show based on the music (according to rhythm). No need 

to scrap the disco night from your program.  

• Be Đleaƌ aďout ƌoles - who is the personal assistant - who helps when and for what (not). The team 

cannot be a personal assistant, but they can ask some of the participants to help (e.g. with an exercise). 

 

Tips and tricks when interacting with persons with mobility impairment 

• It is ďest to disĐuss opeŶlǇ ǁith the paƌtiĐipaŶts iŶ ƋuestioŶ hoǁ theǇ ǁould feel ŵost Đoŵfoƌtaďle 
participating in activities. Some would prefer not to take part in methods which comprise a lot                           

of activity, whereas other people like to participate as much as possible, maybe in a way adapted                    

to them. It is up to the youth worker (or the participant) to suggest adaptations.  

• Foƌesee ŵoƌe tiŵe foƌ ŵoǀiŶg ďetǁeeŶ aƌeas ;ďƌeaks, diŶŶeƌs, doiŶg aĐtiǀities outside), give                       

the person with reduced mobility indications beforehand on where the next sessions will be, so that 

they can start moving on time. Do not move around excessively between areas (get a venue where               

the working rooms and accommodation are close to each other)  

• PlaĐe sigŶ-up lists ;e.g. foƌ ǁoƌkiŶg gƌoupsͿ oƌ flipĐhaƌts to ǁƌite oŶ at a loǁeƌ leǀel, ǁithiŶ ƌeaĐh                 

of people in wheelchairs  

• PlaĐe the ŵateƌials ǁithiŶ ƌeaĐh ;peŶs, papeƌ, paiŶt, stiĐkǇ tape, etc.) and not in inaccessible places 

(in a box under a table, on the top shelf, etc.)  

• Do aĐtiǀities ǁheƌe people aƌe sittiŶg doǁŶ oƌ aƌe at the saŵe height ;oƌ ǁheƌe eǀeƌǇďodǇ is                   

at a different height). When talking to people in a wheelchair, put yourself at eye level for longer 

conversations or do not lose eye-contact when you are talking standing up.  

• Do Ŷot leaŶ, step oƌ sit oŶ people's ǁheelĐhaiƌs. TheǇ aƌe ĐoŶsideƌed ďǇ ŵaŶǇ iŶdiǀiduals iŶ                        
a wheelchair as part of their body (so they are not the place to hang your shopping bags or coats, put 

your glass on their desktop or to transport things you don't want to carry - unless they agree).  
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• Make suƌe people ask/kŶoǁ hoǁ theǇ should ďehaǀe ǁith the peƌsoŶs using a wheelchair (this can 

vary). Some want to be pushed (because it is very tiring) others make a point of moving independently.  

• AlǁaǇs ask ǁheƌe the peƌsoŶ ǁaŶts to ŵoǀe - instead of just pushing them 'somewhere.' Do offer 

assistance (e.g. opening the doors, pushing the wheelchair, etc.) but wait until your offer is accepted.  

• WheŶ takiŶg huƌdles oƌ little steps oƌ ŵoǀiŶg doǁŶhill alǁaǇs go ǁith the ďig ǁheels fiƌst ;ďaĐkǁaƌdͿ, 
tilting the wheelchair a bit. Ask where you can pull, push or lift the wheelchair (some parts come off 

easily - so best not to grab those to lift a person).  

• IŶdiǀiduals ǁith a ŵoďilitǇ disaďilitǇ do Ŷot like to ďe Đaƌƌied like a ďag of potatoes. Pƌoǀide ƌaŵps 
aŶd aĐĐessiďle ǀehiĐles ǁheƌe the peƌsoŶ ĐaŶ eŶteƌ usiŶg the ǁheelchair. Lifting people with a disability 

in a wrong way could lead to injuries (for both the person carrying and the one being carried), so if you 

are likely to be lifting one of your participants, make sure you learn how to. 

• If the peƌsoŶ usiŶg a ǁheelĐhaiƌ Ŷeeds to ĐhaŶge fƌoŵ the ǁheelĐhaiƌ to a ŵoƌe 
Đoŵfoƌtaďle/diffeƌeŶt seatiŶg positioŶ ;e.g. to pƌeǀeŶt aĐhesͿ, Ǉou ŵight Ŷeed to pƌoǀide Đoŵfoƌtaďle 
chairs (with arms), or pillows to increase sitting comfort.  

• Haǀe Đhaiƌ;sͿ foƌ people ǁith diffiĐulties walking or standing, when your activity involves extended 

periods of standing. Rent some special wheelchair(s) or have alternative transportation for long 

distances. It is best of course to have a solution where the group (or at least part of the team sticks 

together). 

• Foƌesee alteƌŶatiǀes ǁheŶ doiŶg aĐtiǀities ǁith people ǁith haŶd/ďodǇ ŵoǀeŵeŶt ƌestƌiĐtioŶs. Foƌ 
example, instead of lifting your hand, you could ask everybody to lift their heads - instead of pointing 

to someone, you could nod or blink. It's good to use this alternative for the whole group to not 

stigmatize the persons with a disability as the odd-ones-out.  

• Make suƌe that passageǁaǇs aƌe uŶĐlutteƌed. Do Ŷot leaǀe ŵateƌial/Đaďles/deĐoƌatioŶ/shaƌp oďjeĐts 
(thumb tacks, etc.) lying around on the floor in spots where people need to step over or pass                      

in a wheelchair.  

• Be Đleaƌ aďout ƌoles - who is the personal assistant - who helps when and for what (not). The team 

cannot be a personal assistant, but they can ask some of the participants to help (e.g. with an exercise). 

If there are no particular communication strategies when it comes to the interaction with mobility 

impaired persons, we cannot say the same thing for blind or deaf persons. 

Within the communication with a blind person, it is important to let him or her know where you are, 

when you have entered the room and when you are leaving it. Besides this when communicating with 

ďliŶd peƌsoŶs it ĐƌuĐial to aĐĐuƌatelǇ desĐƌiďe theŵ the aĐtioŶs/faĐts that theǇ ĐaŶ͛t see ;eǆ: oŶe ŵeteƌ 
from you, on your left, there is a sleeping cat on the floor), so that they can create their image                      

of the surrounding space. 

  

4)  Specifics of volunteer management of the target group 

Working with volunteers with a disability will require some significant adjustments in almost every step 

of the volunteer management process as following: 

Preparation of the organization – during this phase, it is crucial to make a detailed SWOT analysis                   

in which to include a sophisticated analysis of strengths, weaknesses, opportunities and threats                      

in relation with involving volunteers with disabilities. 

 



 

32 

 

An important part of the preparation also refers to ensure that volunteer coordinator understands                

the specifics of working with this target group. Besides the volunteer coordinator itself, the entire team 

must be trained in understanding the specifics of the target group. 

AŶotheƌ iŵpoƌtaŶt aspeĐt is pƌepaƌiŶg the ǀoluŶteeƌ positioŶs aŶd defiŶiŶg the ǀoluŶteeƌs͛ tasks, 
concerning their possible strengths and limitation. 

Preparing the space, ensuring accessibility for various types of a disability must also be taken                         

into consideration at this point. 

Recruitment of volunteers – a relevant aspect related to this phase refers to define precise volunteer 

positions that are adapted to the specific needs of the addressed target group. Also, using the proper 

channels, to make sure you reach the target group is vital. 

Selection of volunteers – a face to face interview or discussion is highly recommended both                           

for the team to better understand the specific needs of the volunteer but also for the volunteer to have 

the chance to address all his/her needs. In such a way, they will feel more secure and committed                     

to his/her volunteer role. 

The volunteer's task must be introduced in details, and the job description must be adapted                           

to the individual capacities of the volunteers. 

Orientation and training – the orientation period is when working with disabled volunteers, crucial,             

as getting familiar with the space, the team and working habits are important for the volunteers.  

A detailed introduction to space must be done for volunteers with visual impairment. 

Introducing each member of the staff is also critical, and more than that explaining their role about  

the volunteers. It will make the volunteer feel more secure; he/she will understand better the structure 

of your organization. 

Extra training about skills needed to perform the tasks must be provided to the volunteers                           

at the beginning of their service. 

Supervision of volunteers – understood more as a lot of support than control, supervision must be 

provided constantly for volunteers with disabilities. The frequency of the meetings with the volunteers 

must be very high in the beginning until the things start to work, and still often even afterward. 

 

a) suitable volunteer opportunities (e.g. types, length) 

Volunteers with disabilities have some constraints regarding the type of activities that they can be 

involved in. However, as mention above, each embraces his/her disability in a different way,                           

and therefore we have to be open and not create new limits on them. 

Still, in general, volunteers with a disability are more likely to adapt better to activities that take place 

in a safe environment (office, school, etc.). These spaces can be better adapted to their specific needs 

regarding accessibility and possible equipment needed. 

For volunteers with visual impairment – depending on the level of independence of the volunteer, 

aĐtiǀities that doŶ͛t ƌeƋuiƌe ŵoǀiŶg iŶto Ŷeǁ spaĐes aŶd ǁoƌkiŶg ǁith visuals, can be proper for this 

target group. For activities that involve working on computers, special software must be installed.  

For volunteers with hearing impairment – individual tasks are easier to perform, as communication is 

a challenge when not being among other persons with the same disability. Also, all kinds of physical 

tasks are very well carried out by them.  
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For volunteers with a mobility disability – ǁe ƌeĐoŵŵeŶd aĐtiǀities that doŶ͛t ƌeƋuiƌe a lot                      
of movement, which might become difficult. Any intellectual activity can be performed without 

problems. Interaction with beneficiaries in spaces that are accessible is not an issue either.  

For all three types of target groups, tasks that involve beneficiaries with a similar disability as theirs 

might fit very well, as it will be easier for them to relate to the recipients, to communicate with them 

and to adapt to their needs. 

 

b) suitable environment, preparation of staff and other volunteers for involvement of this target groups  

The working environment, when working with volunteers with a disability, must be extra safe                      

and adapted to their individual needs both from the perspective of the space itself (accessible rooms, 

well organizes furniture and materials, etc.), but also from the viewpoint of the staff (attitude                      

and abilities to communicate with them). 

Preparation of staff is crucial to ensure successful volunteering services for young people with 

disabilities. All the staff members, regardless whether they work directly with these volunteers or not, 

must be aware of the presence of the volunteers in the organization, of their schedule, and specific 

needs. 

When working with volunteers with hearing impairment, there should be at least one person                      

in the group able to understand sign language, to facilitate the induction period of the volunteers              

and also the supervision meetings 

The group of youth with disabilities can be very diverse. You can have one volunteer that can be 

managed very easily, but in the same group, you can have another volunteer that may face various 

issues. We recommend you evaluate your internal capacity if you are thinking about starting to work 

with this target group.  

 

c) support and recognition  

Support and recognition are vital when working with volunteers with a disability. It is important to be 

aware that for them feeling useful, safe, and independent is crucial. 

Through constant support, volunteers can slowly gain their independence in the organization and feel 

more and more useful. Regular meetings with them are very important, and sometimes in the first 

activity performed, continuous supervision might ensure the safe environment they need. 

Another important aspect that drives volunteers with disabilities to get involved is the possibility                    

to interact with others, including the staff members. Regular meetings can create better connections 

between the volunteers and employees. 

It is clear that at least in the beginning, volunteers with disabilities require extra support, until getting 

used to the entire context of the organization. Therefore, in this phase, we need to relate to them both 

as ͞ďeŶefiĐiaƌies͟- foƌ ǁhoŵ ǁe geŶeƌate pƌogƌaŵs aŶd͞ǀoluŶteeƌs͟ – who support us                      

in implementing our programs, aiming clearly to help them become independent enough so that we 

doŶ͛t haǀe to see theŵ as ͞ďeŶefiĐiaƌies.͟ 
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d) barriers in involving people with physical disabilities into volunteering 

There are some barriers that create obstacles in involving people with a disability, according to CDC 

Disability, for example:  

-    Space accessibility issues (particularly for persons with a mobility disability) 

-    Lack of expertise in communication with people with disabilities among the staff members 

-    LaĐk of adapted deǀiĐes aŶd softǁaƌe͛s ;espeĐiallǇ foƌ ǀisuallǇ aŶd heaƌiŶg iŵpaiƌed peƌsoŶsͿ. 
-    A more time-consuming volunteer management process 

-    Lower level of independence of volunteers, especially in the beginning 

-    Higher limitation of tasks that can be taken over by the volunteers 

 

References:  

https://www.mencap.org.uk/get-involved/volunteering 

https://volunteeringmatters.org.uk/pillars/disabled-people/ 

http://www.livestrong.com/article/321684-daily-living-activities-for-a-blind-person/ 

http://www.euroblind.org/resources/information/ 

http://www.cdc.gov/ 

www.wikipedia.org 

 

 

Unit 3  -  Sources of conflicts and difficulties    

         45 minutes 

Key activities - Source of difficulties + barriers in working with vulnerable volunteers 

 

 

Source of difficulties + 

barriers in working with 

vulnerable volunteers 

 

The trainers will ask participants about any experience or ideas they have 

about possible difficulties and conflicts with vulnerable volunteers.     

Then they will list and present frontally sources of conflicts and will ask 

the participants to give one example for each source, pointing out cases 

involving volunteers coming from vulnerable groups. 

Aim – Raise awareness of the sources and point out situations that might occur when dealing           

with volunteers coming from vulnerable groups and discuss the barriers that the organizations 

are confronted with in their attempt to involve vulnerable volunteers 

 

 

 

 

 

Efficient 

communication – a 

way to respond to 

the needs of 

vulnerable groups. 

  

Conclusions from the participants regarding skills and attitudes needed            

for efficient communication and management of volunteers. 

 

Aim: Pointing out elements that can facilitate an efficient communication between volunteers 

coming from vulnerable groups and volunteer coordinators. 
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Handout 11 – Sources of conflict 

1. Poor communication 

2. Different values 

3. Different interests  

4. Personality clashes 

5. Poor performance  

6. Time limitations 

7. Incompatible goals 

8. Task interdependence 

Practical exercises 

Case studies with difficulties in managing volunteers: In pairs     

of two, the participants will receive in groups on case for which 

they will have to think and discuss in which volunteer 

management step is the intervention placed. 

The results are presented for the group, the other participants  

and the trainers can bring more input. 

Aim - pƌeseŶt ĐoŶĐƌete situatioŶs ƌelated to the ǀoluŶteeƌ ŵaŶageŵeŶts͛ appƌoaĐh.                 
Identify and underline that some elements are approached in the same way. 

 

Handout 12 – Case studies 

1. Karl, a volunteer representing a vulnerable group, is regularly using inappropriate vocabulary when 

addressing both to his fellow volunteers and also to the beneficiaries. Until now, there have not been 

strong conflicts, but you can notice that many time people around him feel uncomfortable.                      

What do you do? How do you approach him? 

2. Ana, a volunteer with a physical disability (she has problems with her leg) is always being late for                  

the activity that she is respoŶsiďle foƌ ;the paiŶtiŶg ĐluďͿ. “he is saǇiŶg soƌƌǇ eǀeƌǇ tiŵe, ďut doesŶ͛t 
ĐoŶsideƌ heƌ ďehaǀiouƌ as ďeiŶg a ƌeal pƌoďleŵ. What do Ǉou do as AŶa͛s ĐooƌdiŶatoƌ? 

3. Tina has a strong visual impairment. She is volunteering in your organization for a long time. She has 

alǁaǇs ǁoƌked togetheƌ ǁith oŶe staff ŵeŵďeƌ ;JohŶͿ, that ĐaŶ͛t take paƌt iŶ oŶe of the aĐtiǀities 
planned, (cooking event) that Tina has responsibilities in. Tina gets very stressed and refuses to carry 

out the activity she is responsible for – presenting the recipe for the participants. What will you do? 
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Unit 4  -  Readiness of organisations for volunteer management of vulnerable youth    

                                                                                                                                                         45  minutes 

Main activities – Readiness of an organization; Saying No to a volunteer  

 

Readiness 

of 

organization 

 

Split in two or three groups (according the number of participants),  the participants 

will work on identifying what the opportunities and strengths are and what are     

the threats and weaknesses of organization (e.g. by using SWOT analysis) when 

involving young volunteers from vulnerable groups into volunteering. Each group 

will do a 5 minutes theater presentation or another type of presentation     

to underline the outcomes of their process. 

Aim – Identifying and pointing out the opportunities, strengths and threats and weaknesses               

of involving volunteers with fewer opportunities in the organization's activities. 

 

Practical 

exercise 

Say no when you are not ready – Through a role play, 3 participants will present a 

ĐoŶĐƌete situatioŶ iŶ ǁhiĐh oŶe oƌgaŶizatioŶ ĐaŶ͛t iŶǀolǀe a ǀoluŶteeƌ ĐoŵiŶg fƌoŵ 
a vulnerable group into their activities due to the lack of capacity of the organization 

to handle all the challenges connected to the involvement of the volunteer. 

After the presentation, the whole group will discuss what they saw in the play     

and extract the aspects important to know when telling a volunteer from vulnerable 

groups that he/she is not selected for the program. 

Aim – underline the importance of understanding the limits of the host organization regarding 

involving volunteers with fewer opportunities and accepting the fact that you can only do good 

ǁheŶ Ǉou aƌe ƌeadǇ. Also, poiŶtiŶg out soŵe ǁaǇs iŶ ǁhiĐh to saǇ ͞Ŷo͟ to volunteers. 

 

Unit 5  -  Volunteer Management of Vulnerable Youth                                                  135  minutes 

Key activities – Adapting volunteer management steps to vulnerable groups; Practical exercises 

 

Adapting volunteer 

management steps 

to vulnerable 

groups 

The group will be split into five smaller groups. Each group will receive     

the task to write down the aspects/elements related to volunteer 

management that need to be adopted when working with volunteers 

coming from vulnerable groups. Group 1: Preparation of the organization 

for involving vulnerable groups (analyze of the capacity of the organization 

to engage vulnerable volunteers, the motivation of the organization). 

Group 2: Recruitment of vulnerable volunteers (sources of recruitment, 

methods, message, channel, etc.). 

Group 3: Selection of vulnerable volunteers (the importance of adapting  

the ǀoluŶteeƌs͛ joď desĐƌiptioŶͿ. 
Group 4: Support for the volunteers - orientation, supervision     

and monitoring vulnerable volunteers (constant support, specific elements, 

covering both the organizational need and the volunteers need). 

Group 5: Motivation of the volunteers (must be constant, specific, adapted 

to the volunteer's needs, using both group and individual strategies). 

Participants will present the outcomes in the big group. The other 

participants and the trainers will add comments if needed. 

Aim: Pointing out an aspect that needs to be approached differently when dealing with volunteers 

coming from vulnerable groups. 
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Evaluation of the training 30 min.  

Main activities – Evaluation of the traning   

Non-formal evaluation: 

Aim: Verbally expressing what 

are the things that each 

participant is taking home at 

the end of the training course. 

Evaluation game with Dixit cards.  

56 Dixit cards are put on the floor in the middle 

of the room. Each participant is asked to take     

a card that visually expresses what is he/she 

taking home at the end of the training.     

Each participant will share the picture and its 

description with the group. 

 10 

min. 

Formal evaluation 

Aim: Ensuring the general 

evaluation of the training on 

aspects such as (content, 

methods, tools, utility, 

facilitators, environment, 

etc.). 

Evaluation through a questionnaire that 

participants need to fill in. 

Evaluation 

forms 

10 

min. 

Close-up 

Aim: Finalize the learning 

process with a recognition 

moment. 

Handing out the diplomas and closing up. Diplomas 10 

min. 

 

UNIT 6: Analysis of the organisation´s readiness for involvement of vulnerable young people 

into volunteering and action plan for involvement of this target group into volunteering 

225 min. 

Main task: Analysis of the organisation´s readiness for involvement of vulnerable young people 

into volunteering and action plan for involvement of this target group into volunteering 

225 min. 

Analysis of the organisation´s 

readiness for involvement of 

vulnerable young people 

into volunteering and action 

plan for involvement of this 

target group into 

volunteering 

After the training participants have to 

write two documents: 

 an analysis of the organisation´s 

readiness for the involvement of 

vulnerable young people into 

volunteering  

 and an action plan for involvement 

of this target group into volunteering 

Documents have to be sent to the 

trainers latest by 30 days after the 

training. 

 180 min. 

Evaluation of the analysis 

and action plan 

Evaluation of the papers by trainers.   Documents 

received from 

participants 

latest oŶ… 

45 min. 
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Information about Competent in Volunteering, Competent in Life (CIVCIL) Project 

This training is part of the international project CIVCIL run by partners in three European countries               

from March 2015 to February 2017.  

Aims and activities of the project: 

- to include young people from vulnerable groups in Croatia, Romania, and Slovakia to various 

volunteering activities and thus, integrate them into society, 

- to recognize competencies and skills acquired through volunteering and to increase                           

the employability of young people, and 

- to inform about tools for recognition and validation of skills and competencies gained through 

volunteering already existing within Europe. 

- to train 36 volunteer coordinators in all partner countries who will be then prepared to coordinate 

young volunteers from vulnerable groups, 

- to develop training materials and tailored training for volunteer managers/coordinators working 

with young people from vulnerable groups, 

- to create a website www.civcil.eu providing information about already existing tools for recognition 

and validation of competences acquired through volunteering in Europe, and 

- to create or to improve the online tools for recognition and validation of competences gained 

through volunteering in partner countries.  

 

More information available on www.civcil.eu. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.civcil.eu/
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Project partners and contacts: 

 

 

The Platform of Volunteer Centres and Organisations 

Hviezdoslavova 681/119, 90031 Stupava, Slovakia 

platforma@dobrovolnickecentra.sk  www.dobrovolnickecentra.sk 

 

 

Matej Bel University  

Národná 12 , 974 01 Banská Bystrica, Slovakia 

vicerector.international@umb.sk  

https://www.umb.sk/en/ 

 

 

Volunteer Centre Osijek 

Lorenza Jagera 12, 31 000 Osijek, Croatia 

info@vcos.hr 

www.vcos.hr 

 

 

 

 

 

mailto:platforma@dobrovolnickecentra.sk
mailto:vicerector.international@umb.sk
https://www.umb.sk/en/
mailto:info@vcos.hr
http://www.vcos.hr/
http://www.civcil.eu/wp-content/uploads/2015/11/volonterski-centar_logo1_mali.jpg
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Citizens Democratic Initiative Project 

Jozsefa Antala 3, 31300 Beli Manastir, Croatia 

projekt.grad@os.t-com.hr 

www.pgdi.hr 

 

 

 

 
 

͞Gheorghe Șincai͟ Pedagogical High “chool 
“tƌ.CƌișaŶ, No.ϭϱ/A, )alău, Romania 

pedagogic_zalau@yahoo.com 

www.pedagogiczalau.ro  

 

 

 

 

 

The Cluj-Napoca Volunteer Centre 

Virgil Fulicea Str. No. 1, PO: 400022 Cluj-Napoca, Romania 

cluj@voluntariat.ro 

www.centruldevoluntariat.ro 

mailto:projekt.grad@os.t-com.hr
http://www.pgdi.hr/
mailto:pedagogic_zalau@yahoo.com
mailto:pedagogic_zalau@yahoo.com
mailto:pedagogic_zalau@yahoo.com
http://www.pedagogiczalau.ro/
mailto:cluj@voluntariat.ro
http://www.centruldevoluntariat.ro/
http://www.civcil.eu/wp-content/uploads/2015/11/plavi-logo.jpg
http://www.civcil.eu/wp-content/uploads/2015/11/Liceul-Pedagogic-Gheorghe-Sincai-Zalau.jpg
http://www.civcil.eu/wp-content/uploads/2015/11/sigla-cvcn.jpg
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